KHUTUH,
TEIIA I TUNMHEN2KBPU:
JETEHETO MEKJY
PABYMA U EMOIIMUTE

CBOPHUK C JOKJIAAA

i i ey
T



XIX HAITMOHAJIEH ®ECTUBAJI HA AETCKATA KHUT A

XIX NATIONAL CHILDREN’S BOOK FESTIVAL

- KHUI'd, NJEIIA U TUMHENA DK HPU:
YETEHETO MEXJY PA3YMA M EMOIIMUTE

CBOPHHK JOKJIAIHA OT KPBIJIA MACA
Cnugen, 9 - 11 maii 2017r.

CoberaBuTen: a-p Pocuna Ierposa — Bacuiaepa

BOOKS, CHILDREN AND TEENAGERS:
READING BETWEEN REASON AND EMOTIONS

COLLECTION OF REPORTS OF THE ROUND TABLE
Sliven, 9-11 May 2017

Compiler: Ph.D. Rositsa Petrova - Vasileva



W3JAHMETO CE PEAJIM3HUPA C ®UHAHCOBATA IOJKPEIIA HA
MMHHUCTEPCTBOTO HA KYJITYPATA HA PEITYBJIMKA BbJII'APUSL

THE BOOK IS FINANCIALLY SUPPORTED BY
THE MINISTRY OF CULTURE OF THE REPUBLIC OF BULGARIA

KHUTH, NETA ¥ THWTHERDKBPU:
YETEHETO MEXIY PA3YMA X EMOLIUUATE
COopHuK ¢ JOKIaaH

ISBN 978-619-7239-11-9

Cucrasuren: i-p Pocuua Ilerposa — Bacuiesa

Hayuen penaxrop: A-p Pocuna TlerpoBa — Bacuiesa

Ipes. na anri.es.: llers Krnuena 1
Xyn0osKHHK HA KOpHIATa: Bopuc Cronnos ‘
M3naten: Pernonanna 6udanorexa ,,CaBa Jlo6pomaoanu‘ ‘

Ieuat: UK , Kaxga” — Ciusen |

BOOKS, CHILDREN AND TEENAGERS:
READING BETWEEN REASON AND EMOTIONS
Collection of reports

ISBN 978-619-7239-11-9
Compiler: Ph.D. Rositsa Petrova — Vasileva ‘
Scientific editor: Ph.D. Rositsa Petrova — Vasileva ‘
Translated into English by Petya Kaneva \
Cover Design: Boris Stoilov |
Published by “Sava Dobroplodni” Regional Library \
Printed by “Zhazhda” Publishing House — Sliven '




,JKHuIH, Hena 1 THiHeHIAKLPH: HeTCHETO MesKIy pasyma u eMonuure’

CHIABPKAHUE
CONTENTS

Pocuua [Terposa — Bacusesa. HalvoHaIHATE IETCKH JUTEPaTypH B

3
rnobanHua CBAT
Rositsa Petrova -Vasileva. Books, children and teenagers: reading between 6
reason and emotions
Tesin Anexcud. JeTeHeTO Kato daxrop Ha UIEHTHIHOCT 9
Deyan Aleksich. Reading as a factor of identity ) 14
Manes Exues. Pasym 1 dyBCTBa. BHHOMBT Ha HOBCILKOTO 19
Mladen Enchev. Sense and sensibility. Human binomial 26
Mapuana Manzesa. JIeTCKOTO YETEHE - ,,JIuuna nerenaa”’ 33
Mariana Mandeva. Child reading - "Personal legend" 40
Becena ®nambypapu. OT AETCKys NUCATeN 0 ACTETO HUTaTell. . .Cpelly Ha 47
pasyM ¥ eMoLus
Vesela Flamburari. From children writer to child reader ... meeting of reason 6
an emotion
AnGept benbacart. ,,MankusaT NpuHIL” — CBETOBEH U OBIArapcKu 65
M3/aTENCKO-UUTATEICKH GEeHOMEH
Albert Benbasat. "The Little Prince” - world and Bulgarian publishers’ and 74
readers’ phenomenon
VYryp AnTeHTam, AXMET AnTait. Cp3naBaHe Ha HHTEPEC KbM ICTCKATA %3
nuTepaTypa Ypes Xymop: Jlorukara Ha Xymopa B JauTepaTypaTa 3a Aeua
Ugur Altintash, Ahmet Altay. Endering literature to children with humor: 29
The logic of humor in children’s literature
Muxaun Camapckuii. 3a muTepaTypara — Habonenu mpodnemu 95
Mikhail Samarsky. About literature — actual matters 105
JIvuesap [eoprues. ['padudHaTa KOMIOSUIES Ha KHWrara 1 HelHarta 115
pedieKcHs BbpXY AETCKOTO HSTEHE.
Lachezar Georgiev. Graphic design of book and its reflection on child 125
reading
Crena leopruesa. Knvry, nena 1 TUMHEHHKBPH — BOAEIIM OpraHu3aliuy v 135
CTPYKTYpH 3a HachpyaBaHe Ha JICTCKOTO 1CTCHE B JlatuHCcKa AMepHKa
Stela Georgieva. Books, children and teenagers — leading organisations and 144

structures for promotion of child reading in Latin America

219




o, JCHUIH, Iena U THilHeHKbPH: YeTeHeTo MEXKIY pasyma i eMonuATE

CBHbIBPKAHUE
CONTENTS

Anpwan JIaHr€éHIOHK. YeTeHeTO MEXIY pasymMa i eMOLIMHTE. HacppyaBaHe HA 53 k

yeTeHeTO B XONaHIus
Adriaan Langendonk. Reading between reason and emotions. Promoting 159

reading in the Netherlands
Kpuctuna J1expo. [Iporpamu 3a TUHHENDKBPA ¥ MIAJIEXKH B JETCKA
GubIHOTEeKA ,,BUOIHOTEIHO HapcTBO™ KBM GubmmoTeKa ,,dopba Jp0350" — IP- 165

Tleu

Krisztina Dezs6. Programmes for teens and adolescents in ‘LibraRealm 174
Children’s Library’ of the Csorba Gy6z9 Library

Mua Bacos. [leua u THIHEAHKBPU — YeTEHES MEXY pasyMa Y eMOLIMHUTE. 183
IIpucriocobsiBaHe Ha 61OIHOTEKUTE KBM [IPOMEHEHHUTE PeaiHOCTH

Mila Vasov. Children and teenagers — reading wetween reason an emotion. 186
Adaptation of libraries to changed relities .

Axwmer Anraii, Yryp AnTeHTanl. PonsgTa 1 3HaYEHUETO Ha 0OI0ECTBEHHUTE 189

GH6IMOTEKY TPy M3paboTBaHe Ha HABUL 32 yeTeHe MpH Aela ¥ MIafekn

Ahmet Altay, Ugur Altintash. The role andimportance ot public libraries upon ;g7
development of reading habit in children and youngsters

Buxropus bruceposa. Kamnanuy 3a HACHpUABAHE HA YETEHETO 32 Iela 10 14 505 '

r.
Viktoria Biserova. Campaigns to promote reading for children up to 14 years 519

old



5

-

i

., JKHITH, Jena ¥ THIHeH/KbPH: YETEHETO MeXKIy pasymMa u eMouuuTe™

CBH3JABAHE HA UHTEPEC KBbM JETCKATA JIMTEPATYPA
YPE3 XYMOP: IOTUKATA HA XYMOPA
B IUTEPATYPATA 3A JETTA

Yryp AnTpHTaNL, -p AXMeT AJrai
/Yuusepcurter Ha Kspkiaapenn, Typums/

XymopbT MOXxe fAa ObJe pa3feneH Ha JEeCETKU XHWISAM KaTeropud Karo
JMTepaTypeH TEPMUH, T.e. CaTHpa, UTPa Ha AyMH, raTaHku U T.H. HesaBucuMo mon
Kakpa (opma € XyMOpPbT IPHUBJIMYA BHUMAHMETO Ha YMTaTells, W MpaBH TEKCTa IIO-
[BETeH 3a uyeTeHe. Tol € U eQuH BUI, WHCTPYMEHT, KOMTO Kapa 4uTaTes Jia ce
dokycupa noeeue BbpXy TekcTa. KazaHOo ¢ IMpOCTH JAyMH U [apafOKCalHO, XyMODPBT
MOJKE JIa Ce OIpeesTH KaTo IUTepaTypPeH HHCTPYMEHT, KOMTO NpaBu TEKCTa MaJIKO Io-
TpYZIEH 32 pa3bupaHe, Taka ye Ja ce MOCTUIHE Mo-100po NpefaBaHe Ha MOCIaHHUeTO
TO JIa CTaHe TMO-U34epraTeHo U pa3dupaemo.

bnaromapeHnde Ha BHCOKOTO HHBO Ha 3aBUCMMOCT OT KyINTYpHOTO MHHAO U
JIMYHUTE Ka4eCTBa HA BCEKW MHIOWBHI KaTo ]Q, HampuMep, € TPYIHO Ja Ce NOCTHIHE
YHHUBEPCAJIEH XyMOD, KOMTO Jia ce BB3NPHEMA MO €HAaKbB HAYKWH OT BCEKH YHUTATEI.
EnHa uctopust MoXke fa Obie CMELIHA 3a Ja/IeH YOBEK, HO TOBa HE O3HayaBa, 4e ApyT
e s HAaMEpPH 3a CMeIlHa MO ChIIMA HauyuH. MMa TOJKOBa MHOrO MpHUMEpH 32
KyJITYpHHUTE pas3indus NpH pa3OMpaHETO Ha XyMOpa: HalpuMep, eWH TYPUYUH MOXe
JIOpH J1a He Ce yCMUXHE Ha HeMcKa Iuera, ¥ oopatHo. Taka ye, MOXe 1a ce TBBPIH, 4e
NOOPHUST XyMOp HOCH CbC cede CH M KyNTypHa MCTOpus. XyMOPBT € M COolManeH
deHOMeH, KOMTO BKJIHOYBA MHKPO M MaKpO MalllabHO KyJTYypHO B3aHMOJICHCTBHE,
KOETO M3MCKBa CIOEsSHE U IBJIOOKO pa3sdupaHe Ha CUTyalMaATa, a B MHOIO Clly4aw,
XyMODBT € Haii-noOpara peakuys Ha Ta3y CUTyalusl.

ToBa u3cienmBaHe MMa 3a LieJl [Ja ONpeleid XymMopa KaTo JjeceH M 3abaBeH
HUHCTPYMEHT 3a CTMMYJIHpaHe Ha 4ETEHETO M 3a M3rPaX/IaHe HABHMILM 3a YETCHE NpU
nenara ¥ roHommre. Cren KpaTko NpeAcTaBsHE Ha TEOPHUHMTE 3a XyMopa KaTo Lo,
€ Ce aHAIM3MPAT W HAKOM YepTH Ha XyMOpa, KOMTO MOraT Ja MOOLIpPSAT Aeuara Jia
yetar. Ille Gbaar GopMynupaHH HIKOH NPEMIOKEHHMS OTHOCHO TOBa KakBO Ja ce
HanpaBX U MMO-BXXHOTO KAKBO Ja HE CE IIPaBH IIPU CH3[aBaHETO HA XYMOPHUCTHYHH
TEKCTOBE, HACOYEHH KbM JeLaTa.

OBIII TEOPUMA 3A XYMOPA

CopliecTBYBaT pequua TEOpUM 3a AMHaMHMKara Ha Xymopa. OcHoBara Ha Te3H
TEOpUM Bapupa OT ApHCTOTeNnoBara mepcrextupa 10 Ppoinuctkure Teopuu. Haii-
4ecTo CpellaHuTe Teopuu ca JTeopuama Ha obnexyenuemo, Teopusma Ha
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npegv3xoocmeomo, u-Teopusma 3a necvomeemcmeuemo. JJopi U ia ce Hapu4aT 1o
pasNuyeH Ha4YMH, Te He Ca MHOTO Pa3iIMyYHM €flHa OT Apyra. B MHoOro ciydau u Tpute
TEOpHH MOTaT 1a 6BIaT MPUIOKEHH KbM NafeH XYMOPHCTHHYEH TEKCT GE30TKAa3HO.
Task CHTyalMs MOXKE 1a Ce JbJDKH Ha CyOeKTHBHH NPU3HALM Ha XyMOpa, KOMTO
IPOCTO UMa TBBPAE OrPaHHYEHH YHHBEPCATHH QYHKIMH.

Ha mepBo MSACTO, NPUBBpKEHULUTE Ha Teopusama 3a obnexyeHueno TBbPIAT, Ue
YOBEK HAMMPpA JadeH TeKCT HIIH YCTHa HH(OpMaUKs 32 XyMOPUCTHYHH ClIE] H3BECTHO
4yBCTBO Ha obGsekyenue. Criopeq Tasd TEOpHs XYMOPHUCTHYHMTE TEKCTOBE CIEIBAT
oTpeaeneHa TPUBIBJIHA CTPYKTYpa, 0J00Ha Ha Ta3H Ha Apamara. B XyMOPHUCTHYHUS
TeKCT MMa 061a HHMOPMALHS, KOSTO TIPeM3BIKBA UyBCTBA KaTO ydy/BaHe, Bb30ya,
WIM [JOpH cTpax. TasW wacT ce M3NON3BA M 32 AaKTHBHPAaHe Ha KyNTypHATa
rH(OPMALISA, OT KOSTO YMTATEIIAT Lile UMa HyKJia, 3a ia pasbepe uerara B kpas. T4 e
OT rojsMO 3HaueHHe 3a yCIleXa Ha 1ierara, B Ta3d BPB3Ka, aKO KOJHUYECTBOTO
MHGbOPMALUA € TIO-MAIKO, OTKOJIKOTO € HEOOXOIMMO, YMTATeNsT e Ce MOYyBCTBA
INynaso - 06paTHOTO Ha O0JEKYeHHE, a aKO MMa MH(OPMALHs MoBede, OTKOJIKOTO &
HEOOXOMMMO, epeKTHT Ha LUeraTa Lie H34e3He - Taka llerata crasa Iiiynasa. Bropara
YaCT e Ky/IMUHALIMATA Ha lIerata - KpaiHara ¢pasa Wi uspedenre Ha werata. Tosa e
TOYHOTO BpEMe [a C& OTBOPAT BPATHTE Ha OOJIEKYEHHETO M CMeXBT fa ce usiee. Ha
TIOCJIEHO MACTO, TIPENCTABEHO ¢ NEHCTBHE Ha CHajd B HAKOH INErH, Ta3H HacT Ce
[pONycKa YMMITEHO. B Tasu wacT wierara CTura 10 pasBpb3ka H 3aBbpumiBa. He
TpsA6Ba 12 MMa MoBede OOSCHEHHS, OTKOIKOTO € HEOOXOAMMO B MMETO Ha yCrexa Ha
urerata. Tasy Teopus ce OCHOBaBa Ha (pOiIUCTKaTa IiiefHa To4Ka, Ts ce ociaHd
[IOBeYe Ha CEKCYaIHHUTE M )KECTOKHU IIETH, Thil KaTo TOBa Ca [BETe KOHTPOJIMPAHH - 1O
TO3Y HAYMH MOTHCKaHH - IOBEICHH IIPH XOpaTa.

Hanocnenvk Teopuima 3a npegv3xo0Cmeomo, KOSTO BOAM HayaloTo CH OT
ApwucToTen, € mpepasriefaHa B o0nacTTa Ha Hay4HMTC H3CIEBaHMA 32 XyMmOpa.
Criope]1 Ta3u TeOpHsl, XOpara ca CKJIOHHH [ja Ce CMEAT Ha LIETUTe, B KOUTO TEPOH ca
XOpa ¢ TO-HHCHK COUMATIEH CTATYC HIH C I0-OrPaHHYEHM YMCTBEHH CIIOCOOHOCTH.
MHOro KapHKaTypd, pa3kasd M TEKCTOBE Ca IOCBETEHH Ha TIepOH C TIO-HHMCKU
YMCTBEHH CIOCOOHOCTH, HalpUMep, Karo ce OYyaKkBa YHTaTeNuTe Ja Ce CMEAT Ha
IJIyIIOCTTA Ha TE3H FEPOH.

Teopusima 3a wecvomeencmeuemo € Jajed Bede He CaMo TeOpHs, a HeWsbexeH
KOMIIOHEHT Ha XyMmopa. Cropen Tasu TeOpHs, Xopara MpOCTO Ce CMEAT Ha Hellara,
KOMTO He ca B DAaMKHMTE Ha OINpEeJeNeHO CBOTBETCTBUE C OKOJHATa Cpejia, Ha
KyJTYpHH, TOBEIEHYECKH, WIM APYTH MOJENH, BKIIOYUTEIHN U CBBP3aHM C KIacoBa
NpyHaLTexxHOCT. OYaKBaHETO HA MOBENEHWETO HA repos € NMPOAYKT Ha KyiTypara,
H300pa3sBaHa B TEKCTa; U BCSKO MOBEICHHE MM CHTYyaiys, KOUTO IPEKbCBAT TasH
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JIMHUS ca cMellHU. Tasu Teopust He BIKM3a B KOH(DJIMKT ¢ APYTrUTe IBE U aKO HE JIPYTro,
rd nojamppka. ToBa e Taka, 3all0TO OYaKBAaHETO € CH3JaZeHO W pa3pylUIeHO clied
TPUBTBJIHATA CTPYKTYpa Ha TEOpHsTa Ha obiexkdeHHeTo. HechoTBeTCTBHETO BOAU U
JIO OTpENeNIeHO HUBO Ha TIJIYMOCT, Ha KOETO C€ O4YaKBa Xopara Aa ce cMmesT. Jpyr
OTJMYUTE]Ha 4YepTa Ha Teopuara 3a HECHOTBETCTBHETO, € (akThT, 4Ye Ti
IPeJCTaBJIsIBAa BHTPELUHA AMHAMHKA 32 XyMOpa, a JIPYTHTe [BE€ TEOPHUH Ca IO-TICHO
CBBP3aHU C MPUEMHHKA Ha XyMopa.

HSKOMU IIOJIE3HHW YEPTH HA XYMOPA 3A CBH3JJABAHETO HA
HABMIIU 3A YETEHE

XyMOpPBT MOXe Ja ce U3MOJI3Ba KaTO WHCTPYMEHT, KOHUTO Jia Hakapa Aenara 1a
MOKQKAT CBOMTE WHTEJIEKTYATHH, COLIMAIHY U MOBeAeHUYECKH criocobHocTh. (Masten,
1986). Tazu TerneHuus Moxe 1a Ob/ie U3BEeICHA O HUBO, HA KOETO WHTENEKTyaTHaTa
BXOAsma WHOOpMamus MOxe JOa ObOe MNpelocTaBeHa upe3 XYMOPUCTHYHH
HHCTPYMEHTH, KOUTO ca OMIIM IIaTeTHO M3rpafeHH KaTo ce MMa NpEeIBUJ Bb3pacTTa,
moJia U T.H., M XKeJlaHus KpaeH pe3yntaT. (Bosacki, 2013 r.). XyMOp®T € cpen BayKHUTE
(dakTopd B Pa3BUTHETO HA JIMYHOCTTA M CaMOCTOSTETHOTO Da3BUTHE B PaHHHUTE H
KbCHUTE NEPHUOAM Ha NETCTBOTO. TOM ompemens MO3WIUsATa Ha JIETETO B HEropara
6nmu3ka cpena. KorautueHUTE QYHKUIMH Ha XyMOpa ca MOCOYEHH KBM NoJo0psBaHe Ha
HHTENIeKTYaJIHHS KallalluTeT Ype3 peluaBaHe Ha MPOOIeMU U TIOJIOKHUTETHO OTBIMYaHE
Ha BHUMaHHEeTO oT MeHHcTpuiiM Temara (Dowling & Fain, 1999). Trii kxato XyMOpBT
ChABPIKA CEMaHTHUHa CTPYKTypa Ha JABE HMBA, TOBA Hajlara YHTATEJIAT /a aHAIU3Hpa
U B CBHIIOTO BpeMe Ja OTKPUBa HEJIENOCTTa; XyMOPBHT MOXKE Ja Ce U3IMOJI3Ba KaTo
3a0aBeH JJuTepaTypeH MHCTPYMEHT 32 Ch3/laBaHe Ha HABHUIIHU 3a YETEHE.

XyMOpBT € eeKTHBEH HHCTPYMEHT 3a NOoA0OpsiBaHe Ha JAETCKaTa KOTHUTHBHA U
€3UKOBa KOMIIETEHTHOCT, KakTO U coumanuure B3aumonenctus (Dowling, 2014).
CaMoOTO 3Ha4YeHHME Ha Ta3H 4YepTa Ha XyMOpa 3aBHCH TIJIaBHO OT JBE BH3MOXKHHU
cTpareru. Ha mppBO MACTO, Pa3BUTHETO HA JIETCKUTE YMEHHS € OCHOBHATA Il Ha
BCSKO JIMTEpPAaTypHO IpOH3BEACHHE 3a [Ierna. BTopo, Bcska Liera Moxke nga Obae
IpeIMeT Ha [pyra Iuera; M IO TO3W HA4MH, XyMOPBT Ch3[aBa COLMAITHO
B3aWMOJEHCTBHE Ha MHKPO-HHBO Cpel fAenara. ETo 3amo, XyMOPHCTHYHATA
JUTepaTypa MOXKE Ja ce Mpenjiara, 3a Ja Ce Ch3[aJe MUKDPO-KYJITypa Ha YEeTeHE B
rpynu ot geua. C [pyrd Aymu, YETEHETO W COLHATHOTO B3aUMOJAEHCTBHE MOraT 1a
ObIar odenuHEeHH Ha 6a3aTa Ha XyMopa.

B MHOro ciayuau, XyMOpbT C€ € H3IOJ3BAl KaTO MHCTPYMEHT 32 CIIPaBSHE ChC
CTPECOBH M HexenaHH cbOuTvs npu neuara (Fihr, 2002). Equn ot nali-ronemure
npobseMy, Mpen KOUTO NMpernojaBaTesii U CeMercTBa ca U3MPaBEHH MPU Ch3aBaHETO
Ha HaBHIM 3a YETeHE €, 4Ye Ha JelaTa UM € CKydYHO, W Hal-BepOosTHATa Ipellka,
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HanpaBeHa OT MperoJaBaTeNuTe U CEMENCTBATA € , Y€ NPUHYXKIABAT [elara a 1eTart
Taka HapedeHure "CKy4HH" TexcToBe. AKO LeNTa € Ja Ce CBh3Aane CHOTBETHOTO
NoBeZeHHe NPU JeliaTa, TIPUIAraHeTo Ha NMpUHymM € OpyTanHo nedictene. Toit kato
XyMOPBT € €CTECTBEH MHXHMOWTOp Cpellly CTpeca M CKykaTa, Toil TpsOBa na GNE
NpeJIOKEH Ha JelaTa B PAMKUTE Ha €MH TeKCT.

M3roN3BaHETO Ha €3MKa Ha BHOOPAKEHHETO € SICHA NposABa Ha MojobpsBaHe Ha
YMCTBeHHTE criocobHocTH. Jlenata Morat 1a 6baT aHI@XUPaHH B TAaKHMBA JEHHOCTH
KaTo YeTeHe U Mpepaskas Ha efHa ucTopus. IIpenofasarenure He TpsOBa Ja Npeyar, a
TpabBa fa oOpbBIUAT MO-TOJNAMO BHHMaHHE Ha CB3JABaHUTE OT TAX XYMOPHCTHIHH
ucropud. Ilo TO3W HA4MH, TAXHOTO TBOPYECTBO C€ INOOMIPSABA, U TE MOraTr Ja ce
IpeBBPHAT B 4YacT OT MCTOPHsTA, KOETO MOxe Ha Obne nepdexTeH Ha4dMH 3a
Ch31aBaHETO HA HABUUM 32 YETEHE.

JIMTEPATYPHHU BUJOBE XYMOP

XyMOPBT € BIUIETEH B IMCMEHATa H B yCTHaTa uTeparypa. Korato crasa nyma 3a
JeTCKa JIMTepaTypa, XyMOPBT Ce MpOsABSBa B MHOTO IOBEYE W B Pa3NUiHU dopmu.
Octpoymus, kanamOypy, BHLOBE M FaTaHKH Ca CPell HaH-4ecTO CPEIaHMTe BHIOBE
XYMODMCTHYHU TBOPOH, HACOYEHH KbM [eLara. JIeCHO € /a Cce OTKpHAT BBB BCAKA
KyNTypa, Karo NPeIUMHO ca KOMOMHAUMs OT €3UKOBH WIPH C KYNTYypPHH CJICMEHTH.
Eto 3amo, Te ce BB3NpHeMaT KaTo (ONKIOPHH HOCHTENH Ha TPaJulMH OT CIHO
IIOKOJIEHHE Ha IPYyTO.

- Octpoymusi

OcTpoymmaTa Ca BHJ IN€ra, KOATO OOMKHOBEHO BKJIIOYBA OCTPa KPUTHKA Ha
fafieHo Jhume Wid csoutHe. Te ca MHOro Kparka ¢opma Ha XyMOPHCTHHYEH
MHCTPYMEHT OOMKHOBEHO C IB/DKMHA OT €IMH pel. B MHOro or ciy4aure
OCTPOYMHSATAa Ca HEMOAXOAALIM 3a Jela 7o jse npu4uHd. Ha mepBo MscTO, TC
BKIIIOYBAT OCTpa KPHUTHKA Ha JIMIETO, KOETO MOXe Ja [OBele MO0 HeXelaH
TOBEIeHYECKH pe3y/Tar. Ha BTopo MsCTO, Ca TpyIHH 32 pasdupaHe, U opajiH TOBa,
MOraT fa TOBHMIIAT HUBOTO HA TPEBOKHOCT W THSB Y J€TeTo, W na Onokupar
CH37ABAHETO HA JKENAHOTO MOBEIEHHE. 3aTOBa OCTPOYMHATA TpsOBa na 6baaT MHOrO
BHUMATEITHO H3MON3BaHU B IETCKaTa JIMTEPATypa.

- Hrpa na gymu/KanamOypu

WUrpure Ha nymu/KamamOypure ca Majkd €3MKOBM HIDH, KOMTO BKJIFOYBAT
CEMaHTHYHO OTKJIOHEHHE OT €JIHO 3HaYeHHe KbM Jpyro. Te He U3MCKBaT BUCOKO HUBO
Ha KOTHUTHBEH KaMALMTET KATO IT0 TO3H HAYMH Ca MOAXOISLIM 32 PAHHOTO NeTCTBO. B
TIepHo/ia Ha MO-KbCHO JETCTBO M CIIE]l TOBA, TC MOXE J1a CE OTPENENIT KaTo CKYHHH 1
teri. ClienoBaTenHo TpsOBa Ja ce H30sArear B NO-KbCHUTE €Talld Ha Ipoleca Ha
CH3IABAHE HA HABUKIIA 32 YETEHE. « *

¢
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- AHekIoTH

AHEKIOTHTE Ca MHOrO KBCH Da3KasH, KOMTO CIIEIBAT TPUBIBJIHHS  ITBT,
npencraseH B Teopusta Ha obnexdyenuero. ThHH Karo TAXHATA IBIDKHHA U
pa3sHoObpasye ca MOAXOALIH 32 [ella H B PAHHOTO U B KBCHOTO NETCTBO, T€ MOXKe J1a
CC NpelularaT Ha Qela B PaHHMTE €Tald Ha Ch3[4aBAaHETO HA HABUK 3a uyeTeHe. Thil
Karo M3TPaXNaHETO Ha LIETH BKIIOYBA MHOXECTBO KYJITYPHHU €l€MEHTH, T€ ¢a MHOTO
KOMMNAKTHH U €(EKTUBHM HOCHTENX Ha KyITYPHWTE LEHHOCTH. CnepoBartenno, Te
morat Ja 6baat paspaboTeHu KaTo o6pa3oBaTeH U MHCTPYMEHTH, KOUTO 1a MpeaanaT
TIOCIIAHAETO HE MPAKO M 4pe3 NMKTOBKA, a 4pe3 3abaBHa atmocdepa, KakTo U aa
non00pAT HaBHKA 3a YETEHe. -

- Tarasku

I'aTaHkuTe ca Hali-CIIOXHMTE CTPYKTYpH B Tasu rpyna. Te BKIIOYBAT €3MKOBa,
KyJITypHO-TIO3HABATENHA MH(OPMHUPAHOCT, KAKTO M HOBU BB3MPHUATHS, KOMTO BOLST
KbM OTrOBOpH. ChIBPIKAT PA3TMYHY HMBA HA CEMAHTHYHHTE IUIOCKOCTH H €IHA yepra
Ha TO3H CEMAHTUYEH €JIEMEHT, KOMTO OOMKHOBEHO Ce M36HMpa OT Haii-JaledyHHTE
BBSMOXHOCTH, KOWTO ChLIECTBYBaT. HuBata Ha TpynHocT Tpsa6Ba na 6baarT
KOpUTHMpaHH B CBOTBETCTBHE C LieneBata rpyna. Cnel 3a1aBaHeTO Ha TaTaHKATA U
NpPC/IM3BUKBAHETO Ha OTrOBOpA, CTPYKTypaTa Ha raTaHKara TpsbBa Ha ce OBSCHH
BHMMATEJIHO, TaKa Y€ T4 J1a IOCTUTHE CBOSTA MUCHS.

KAKBO JA B3EMAME IIPEIBU/I ITPY M3IIOJI3BAHETO HA XYMOP

XYMOPBT € MHOTO e(heKTHBEH U MOIIEH HHCTPYMEHT, KOHTO MOKe Ia JoBenie 10
O4aKBAaHWTE HaH-IOOpM pe3ynTaTH, WIM B MNpPOTHBEH Clydali ma JOBEIe J0
KaTacTpO(aiHu Nocneyuy. ABTOPH, NIPENOIaBaTENU U CeMeHCTEA TpsAbBa ma GbuaT
BHUMATE/IHM C e3HKa CH, KOraTo ce luerypaT. MMa HSKOM H3UCKBAHHS, KOHTO Ce
B3EMAT NPpelIBU] TIPH U3MOJI3BaHETO Ha XyMOp B IETCKATa JINTEPATYpA.

e TpaGpa na ce u3bsrea npexomeprara ynorpeba Ha xymop. Topa me nonpeun
Ha CepUO3HOCTTAa Ha HaBHKA 33 YeTEHe.

® TpsbBa na ce U30ArBaT MErH HA OCHOBA HA TOJIA. HspazsBanero Ha momnosa
MQJIOLECHHOCT MOXKE 1a JOBENE IO JIOUIM IIOBEACHYECKHU BIIMSHUSL.

® Ou3MYECKH YBPEXKIAHHUS TN OCOOEHOCTH He Tps6Ba 1a Obaar mpeaMeT Ha
XYMODHCTHYEH TEKCT.

® Huporo Ha TpymHOCT Tps6Ba fma € HacoueHO KOHKpeTHO. B ciyuaii Ha
H3IIOJI3BAHE HA XyMOPHUCTHYEH €JIEMEHT, KOHTO JIETETO He MOXe Na pasbepe, TO Mose
Aa pasBUE€ KOMILIEKC 32 MaNOLEHHOCT. C Mo-IeceH XyMOp MBbK JETETO MOXKE [a Ce
orerin. M B nBaTa ciyyas, MOXe Ha Ce MOBNMSe HEraTHBHO Ha npolneca Ha
CH31aBaHETO HA HABHK 34 YETCHE.
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e XyMOpHUCTMYHHTE HWHCTPYMEHTH He TpsOBa Ja MOAXpaHBaT YyBCTBOTO Ha
MPEBB3XOACTBO Yy AETeTo. TBBpAe roisaMo MpeBb3XOACTBO MOXE Ja HMMa ONAcHU
NOCTEeIULM 34 HABMKA Ha YeTeHe, Ja JOBe/Ie O Pa3BUTHE Ha apOraHTHOCT Y NETEeTO U
TO MOYKe [a 3allOYHE [1a C€ MHUCJIH, Ye 3Hae BCUYKO M HE Ce HY)K[ae OT [TOBEeYC YCTEHE.

e HerpamorHocrra TpsiOBa IHa OBJe KpPUTHKYBaHa 4Ype3 XyMODHCTHYHHTE
eleMeHTH, HO Ha Jeluara TpsAOBa Oa ce MOKaXe, Y€ C MOAXOASLIO YETeHE, TOBa €
pelMa CUTYaL .

e XyMOpHUCTHYHHUTE EIEMEHTH CJIE[(Ba [a C€ MPUIaraT KbM pealHHs XHUBOT.

BMECTO 3AK/IIOYEHUE

C edeKTUBHOTO M3ION3BaHe Ha XyMOPHUCTUYHU TBOPOH, HABUKBT 33 YETECHE IPH
JenaTa Moe Ja ce MoJo0pH MHOTO JIECHO. XyMOPBT MMa Pa3iHMYHU acleKTH, KOMTO
JONPMHACST 3 COLMATHMS, KOTHUTHUBEH, €3MKOB U JIOPH MCHXOJIOTHYECKH JXUBOT Ha
xopara. Tol e U3N0/3BaH KaTo JINTEPATypeH MHCTPYMEHT KaKTO B yCTHATa, Taka U B
[HCMeHaTa Tpaguums. Maiko BEpOSTHO € Ja Ce CpellHe KyJITypa, KOSTO He ChAbpiKa
XyMOp WIHA XYMODHCTHYHM eJleMeHTH B cebe ch. XyMOpBT OCHIypsBa MeEKa
aTMocdepa 3a MOBEEHYECKO Pa3BUTHE, BKITIOYUTEHO 32 YeTeHeTo. Tol nonpHuHacs U
3a YMEHHMSATA 3a pelllaBaHe Ha NpOOTeMH M 33 M3TPaKIaHe Ha CaMOCH3HAHHCTO - 1Ba
deHoMeHa, KOUTO 3ae{HO HaChpyaBaT YETEHETO U Ce NIOCTUrAT Ype3 YETEeHE.

XyMopsT TpabBa Ha CTaHe 4acT OT &KelHeBHeTo Ha jgenara. C  BHHUMATENHO
nof6paHy XyMOPHCTHYHH TBOPOH, [eLaTa Morar ja 6baaT oOpasoBaHd U NPHYYCHH
za y4at eeKTHBHO U CaMoCTOsTeNHO. [1or1, yBpesknanus, TBbp/e TPYAHH IPoOIeMH 1
OCTpa KpHMTHKA ca TBBbPJE OINACHH, 32 Jla Ce BKIIIOYBAT B IIErH, HACOUCHH KbM JIELaTa.
TpabBa na ce W3MON3BAT TEKCTOBE, B KOMTO XYMOPBT c€ (OKYCHpa I[J1aBHO BBPXY
JMYHOCTTA — HANIPUMEP HErpaMOTHOCT, MBP3€ell H T.H.
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ENDEARING LITERATURE TO CHILDREN WITH HUMOR: THE
LOGIC OF HUMOR IN CHILDREN’S LITERATURE

Ugur ALTINTAS, Ph.D. Ahmet ALTAY
/Karklareli University, Turkey/

Humor can be divided into myriads of categories as a literary term, i.e. satire, pun,
riddle, etc. Regardless of what form humor gets into, it catches the attention of reader,
and makes the text more colorful for reading. Humor is, in a way, a tool to make the
text more reader centered. To put it simply and paradoxically, humor can be defined as
a literary tool that makes the text slightly more difficult to understand so as to achieve
a better convey of the message and make it more comprehensive and comprehensible.

Due to its high level of dependency upon the cultural past and personal traits like
IQ, it is so hard to achieve a universal humor. A story can be found funny by a person;
however, this does not mean that another would find it funny at the same level. There
are so many examples on the cultural differences on humor elicitation; in that, a
Turkish person does not even smile at a German joke, and vice versa. So, it would be
safe to claim that a successful humor carries a cultural history behind it. Humor is a
social phenomenon that includes both micro and macro scale cultural interaction
which requires a shared and deep understanding of the situation, and in many cases,
humor is the best reaction to that situation.

This study aims to define humor in a sense that can be used as a harmless and
joyful tool to endear reading and to create the behavior of reading in children and
youngsters. Upon a brief presentation of humor theories in general, this essay will
seek to figure out certain traits of humor that can direct children to reading. Some
offers will be made concerning what to do and more importantly what not to do while
constructing humorous texts aiming at children.

GENERAL THEORIES OF HUMOR

There are a number of theories about the dynamics of humor. The basis for these
theories ranges from Aristotelian perspective to Freudian theories. The most common
theories are relief theory, superiority theory, and incongruity theory. Even if they are
named differently, they are not so much distinct from each other. In many cases, all
three theories can be applied to a humorous text without any failure. This situation
may be due to subjective traits of humor, which simply has too limited universal
features.

Firstly, adherents of relief theory claim that a person finds a text or verbal input
humorous after a certain feeling of relief. Humorous texts follow a certain triangular
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structure similar to that of drama according to this theory. In a humorous text, there is
rising action or background information that raises the level of some strong feeling
such as wonder, excitement, or even fear. This part is also used to activate the cultural
information that the reader will need so as to understand the joke at the end. This part
is of a great importance for the success of joke in that if the amount of information is
less than needed, reader will feel silly —just the opposite of relief-, and if more than
necessary, the effect of joke will fade away —this time joke becomes stupid. Second
part is the climax of the joke where the teller of the joke presents the punchline. This
is the exact time the doors of relief open and laughter let out. Lastly, falling action is
presented — in some jokes, this part is skipped intentionally. In this part, the joke is
resolved and joke finishes. There should not be more explanation than needed in this
part for the sake of the success of the joke. This theory takes its basis from Freudian
perspective. It leans more on sexual and violent jokes, since these are the two
controlled —thus suppressed- behaviors in humans.

Recently, superiority theory, which takes its basis from Aristoteles, has been
revisited in the field of humor research. According to this theory, people tend to laugh
at the jokes that include people with lower status in any sort including but not limited
to mental, economic, or gender. Many caricatures, stories, and texts tend to include a
foil character that is lower in mental capacity. People are expected to laugh at the
stupidity of this character.

Incongruity theory, lastly, has started to be far from being a mere theory, but an
inevitable component of humor. According to this theory, people simply laugh at the
things which are not within a certain parallelism with the surrounding environment in
cultural, behavioral, or even in class related levels. The expectance of the character
behavior is a product of the culture portrayed in the text; and any behavior or situation
that break this line is found funny. This theory does not clash with the other two; if
anything, it supports them. That is because the expectance is created and broken
following the triangular structure of relief theory. Also, incongruity brings about a
particular level of stupidity at which people are expected to laugh. Another distinct
trait of incongruity theory is the fact that it constitutes an inner dynamic for the humor
while the other two are more related with the receiver of the humor.

SOME USEFUL FEATURES OF HUMOR FOR THE CREATION OF
READING HABIT

Humor can be used as a tool to make children demonstrate their intellectual,
social and behavioral capacities (Masten, 1986). This tendency can be carried up to a
level that intellectual input can be provided through humorous tools which have been
meticulously woven considering the age, gender, etc. and the desired end result
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(Bosacki, 2013). Humor is amongst many other factors in the development of
personality and self-development in the early and late childhood periods. Humor
defines the position of a child in his or her close environment. Cognitive functions of
humor are listed as the improvement of intellectual capacity via problem solving and
positive distraction from the mainstream topic (Dowling & Fain, 1999). Since humor
contains a two-level semantic structure which necessitates the reader to analyze both
at the same time and find the incongruity; humor can be used as a joyful literary tool
for the creation of reading habit.

Humor is an effective tool to improve children’s cognitive and linguistic
competence, as well as social interactions (Dowling, 2014). The very importance of
this trait of humor depends mainly on two possible strategies. Firstly, development of
children’s competences is a primary target of any literary work for children. Secondly,
any joke can be the subject of another joke; and by this way, humor creates a micro-
level social interaction among children. Therefore, humorous literature can be offered
to create a micro-culture of reading in groups of children. In other words, the
individual activity of reading and social interaction can be brought together on the
basis of humor.

In many cases, humor has been seen to be used as a tool to cope with stressful and
unwanted events by children (Fiihr, 2002). One of the biggest problems that educators
and families face in the creation of reading habit is that children find it boring; and
most probable mistake made by the educators and families is to force reading those so-
called “boring” texts. If the aim is to create a behavior in children, applying coercive
enforcements is brutal. Since humor is a natural inhibitor against stress and boredom,
then children should be offered with that within a text.

Use of imaginative language is a clear manifestation of an improving mental
capacity. Children can be engaged in such activities as reading and re-telling of a
story. Educators, here, should not interrupt the flow of their story, and should pay a
great attention upon their humor production. Thus, their creativity is enhanced, and
they are allowed to become a part of the story which can be a perfect path to the
creation of reading habit.

LITERARY TYPES OF HUMOR

Just like in written literature, in oral literature humor has been deployed. When it
comes to children’s literature, humor shows itself even more and in various forms.
Wits, puns, jokes, and riddles are amongst the most common types of humor aiming at
children. These are easy to find in any culture, and they are mainly a combination of
linguistic games with cultural elements. Therefore, they are seen as folkloric carriers
of traditions from one generation to other.
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- Wits
Wits are a little bittersweet type of joke which generally includes a harsh

criticism of a person or event. It is also a very short form of humorous tool generally
with a length of one line. In many cases such jokes are found to be inappropriate for
children for two reasons. Firstly, they include a harsh criticism of a person which may
lead to an undesired behavioral result. Secondly, they are hard to understand, and
therefore, they may increase the level of anxiety and anger in the child that may block
the creation of desired behavior. All considered, wits should be very carefully used in
children’s literature.

- Puns

Puns are little linguistic games that include semantic deviation from one

meaning to another. They do not require a high level of cognitive capacity and such,
thus are appropriate for early childhood. In the late childhood period and onward, they
can be defined as boring and stupid. Therefore, they should be avoided in later stages
of reading habit creation process.

- Jokes

Jokes are very short stories that follow the triangular path presented in relief
theory. Since their length and variety are appropriate for children in both early and late
childhood, they can be given to children at the early stages of the reading habit
creation. Since the construction of jokes includes many cultural elements, they are
very compact and efficient carriers of cultural values. Therefore, they can be devised
as educational tools, which convey the message not directly, and through dictation but
through a set of funny and colorful atmosphere, as well as being enhancer of reading
habit.

- Riddles

Riddles are the most complex structures in this group. They include linguistic,
cultural and cognitive awareness as well as novel perceptions to grasp the path to
answer. They contain different levels of semantic planes and a trait of that semantic
item which are generally chosen from the farthest options available. Difficulty levels
should be adjusted according to the target group. After asking the riddle and elicitation
of the answer, the structure of the riddle should be explained thoroughly so that riddle
achieves its mission.

WHAT TO CONSIDER IN THE USE OF HUMOR

Humor is a very effective and powerful tool that can yield the best results
expected, or otherwise bring about the catastrophic consequences. Authors, educators
and families should be careful with their language while joking, and even what they
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laugh at. There are some points to consider in the application of humor in children’s

literature.

e Excessive use of humor should be avoided. This will impede the seriousness
of reading habit.

e Gender based jokes should be avoided. The expression of gender inferiority
may give way to various behavioral blights.

e Physical disabilities or peculiarities should not be made the subject of a text.

e The difficulty level should be target specific. In the event of a humorous
element being harder than child can get, he/she can develop an inferiority complex.
With an easier one, child will get bored. In both cases, the process of reading habit
creation may be harmed.

e Humorous tools should not fuel the feeling of superiority in child. Too much
superiority may have hazardous effects on the reading habit in that this superiority
may cause development of arrogance in child who may start to think that s/he knows
everything and needs no more.

e Illiteracy should be criticized in humorous elements, but children should be
shown that with adequate reading, it is a solvable situation.

e Humorous elements should be applicable to real life.

RESULTS

With an effective use of humor, reading habit can be enhanced in children very
easily. Humor has various aspects that contribute to social, cognitive, linguistic and
even psychological lives of people. It has also been used as a literary tool both in oral
and written tradition. It is improbable to encounter a culture that does not contain
humor or humorous elements within itself. Humor provides a soft atmosphere for
behavioral development including reading. It also contributes immensely to problem
solving skills and self-awareness which are two phenomena that both encourage
reading and are achieved through reading.

Humor should be made a part of children’s daily lives as well. With carefully
designed humor, children can be educated and taught to learn very efficiently and self-
sufficiently. Gender, disabilities, too difficult problems, and so much and harsh
criticism are too dangerous to include in jokes aiming at children. Texts in which
humor is focused mainly on the personality — i.e. illiteracy, laziness, etc., should be
offered to children.
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